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THEORY OF ACTION
“Roadmap of Causal Pathway”

“Addressing X with Y

X has high probability of
Data-based producing Z”
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THEORY OF ACTION
“Literacy Example”

“Addressing X with Y
has high probability of
producing Z”

Behavior &
environment
are functional
related Behavior is lawful,
therefore
understandable &

Behavior is A
influence-able

learned

Behavior Enhance

Analysis environment
to influence &
teach behavior

Biology is
important

VIOLENCE
PREVENTION

Positive adult

Formal social

Positive active
supervision &
reinforcement

THEORY OF ACTION
“Behavior Example”

“Addressing X with Y
has high probability of
producing Z”
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SWPBS is about....

Improving classroom
& school climate

Decreasing re
manageme




Coercive Cycle
KID SCHOOL

(-) School Climaté (-) School climate

Non-compliance & Reacti ana
cooperation Exclusionary d

* Disrespect
® Teasing, hara:
intimidation
* Disengagement& . ganization support
¢ Nonattendance, * Poor leadefship preparation
truancy * Non-data-based decision making
* « Inefficient] ineffective instruction

Negative adult role models

 Substance use

CBER

Positive Reinforcement Cycle
SCHOOL KID
(+) School Climate School Climate

contacts * Compliance & cooperation

* Positive > negativ

equitable treatrent R -Gult
* Challenging acadeni
success
¢ Adults modelingexpected
behavior
* Recognition &
acknowledgeme
* Opportunity to lea
* Safe learning environ
* Academic & social
engagement
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Shifts accountability away
from school

Devalues child-adult
relationship

Triggers & reinforces
antisocial behavior

Why is

Weakens academic

negative - ]
eatl & social behavior
school climate
. N 5 development
Creates environments undesirable?

of control

CBER

What's It Take to Shift from Negative to Positive
School Climate???

Positive School
Behavior

Negative Student
Behavior

Coercive _Pfositive
Cycle Reinforcement
Cycle
Positive Student

Negative School
Behavior

Behavior
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Biglan, Colvin, Mayer,
Patterson,
Reid, Walker Establish

positive school

climate Maximizing

Communicating academic
positively success /

Teaching

Supervising important social
. HOwW? P
;\act‘lvew » skills /
Modeling good Recognizing
behavior ~ good behavior
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GOAL (Big Outcome)
Common )
Language

POSITIVE SCHOOL-WIDE CLIMATE FOR ALL
(StudentsFamily, School, Community)

Common Common
Experience Vision/Values

Quality

Leadershij
CBER P




CONTINUUM OF
SCHOOL-WIDE
INSTRUCTIONAL &

POSITIVE BEHAVIOR
SUPPORT
ONITORINCZ

CORE FEATURES

DATA-BASE

Staff, & Settings

Primary Prevention:
School-/Classroom-
| MTSS/PBIS Wide Systems for
' F All Students,
ENING v)'

Continuum

of Support
for All
Some

not kids

PBIS (aka swpss, MTBF)

Tertiary Prevention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

Secondary Prevention:
Specialized Group

Systems for Students

with At-Risk Behavior




Continuum of
Support for ALL

“ 7”7

W,

Intensive

Targeted

Universal

CBER Dec 7, 2007

Evidence-based Education Roadmap

Ainqeoyday

Monitoring {mplementation

Ayjiqeureisng

How do we

Is It working? o o

Practice

Detrich, Keyworth, & States (2007). J. Evid.-based Prac. in Sch.

Leadership team

Procedures for on-
going data-based
monitoring &
evaluation

Behavior purpose
statement

S —

Continuum of
procedures for
discouraging rule
violations

Set of positive
expectations &

behaviors
R

Procedures for teaching SW &
classroom-wide expected
behavior

Continuum of procedures
for encouraging expected
behavior

) PBIS

CBER

CONTINUUM OF
SCHOOL-WIDE
INSTRUCTIONAL &
POSITIVE BEHAVIOR
SUPPORT

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

Tertiary Prevention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

Secondary Prevention:
Specialized Group
Systems for Students
with At-Risk Behavior

CBER
Team & data driven
Increased Behavior expertise
precorrection
/; o

\ I~

CORE FEATURES
Targeted PBS (Tier 2)

. |
Continuous
progress
monitoring
.

Increased opportunity for
positive reinforcement

T~

Increased adult supervision

Increased social
skills instruction &

practice
./

CBER
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Multi-disciplinary
Team & data driven

Increased Behavior expertise

precorrection
A

CE—

Continuous progress

monitoring, positive Functional Based

reinforcement & adult Behavior Support
supervision Planning

Wraparound Supports &
Culture Driven Person
Centered Planning

CBER (g P

Comprehensive School
Mental Health Supports

SWPBS: Core Practice Features I

A

TERTIARY PREVENTION Z
* Multi-disciplinary team w/ behavior expertise
« Function-based behavior support
* Wrap lture-driven, p tered supports & planning
« School mental health
« Conti itoring of progress & ir ion fidelity
* P 4 P

SECONDARY PREVENTION
« Team-led il ion w/ behavior experti:

« Increased social skills instruction, practice

« Increased supervision & precorrection

. PP ities for reil

« Continuous progress monitoring

PRIMARY PREVENTION
« Team-led implementation
« Behavior priority
« Social behavior expectations
+ SW & CW teaching & encouraging of expectations
« Consistency in responding to problem behavior
« Data-based decision making

BER

ESTABLISHING CONTINUUM of SWPBS

TERTIARY PREVENTION

SECONDARY PREVENTION

& pBIS
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1. Specify/define need

D_aFa'based_ 2. Select right evidence-
Decision Making based solution

3. Monitor

Raigiused to.... implementation fidelity

4. Monitor progress

5. Improve
implementation

CBER o re

Implementation IMPLEMENTATION
Fidelity Effective Not Effective
Massimum Reducet
Effective Student Probability of
S Benefit Student Benefit
=
Q
<
o
& Not Low Probability | Low Probability
Effective for Student for Student
Benefit Benefit
CBER Fixsen & Blase, 2009 & rais
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RCT & Group Design PBIS Studies
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Language

“Organizations are groups of individuals whose collective
behaviors are directed toward a common goal & maintained
ivers |
es & dr ‘
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| Implem

by a common outcome”
Skinner, 1953, Science of Human Behavior
Common

Common
Experience

Vision/Values
Quality
Leadership
CBER CBER
Implementation Drivers
i Visibility & Political S"°"t"y& Personnel
unding Dissemination Support ystems Selection G |
enera Students
Implementation Agreements Staff
LEADERSHIP TEAM Process Principal,
Coordination, Readiness, Priority Superintendent
‘ = Coaching Data-based
) ) ) ) Action Plan
. Coaching & Evaluation & “ ”
[;;3;7;;;11} [ Technical } [perfom.ance} [ Content } Plan
Assistance Feedback
t k)
{ Local Implementation Demonstrations J

CBER

Evaluation
“Check”

Implementation

All Staff, Students,
CBER

Administrators




Basic MTBF Implementation Framework

Regional/State
Leadership

Internal Coaching Support

Factors Directly & Indirectly Contributing To
Student Learning

School

Student

[+ swpBs practices, data, | Behavior Team O

Benefit

systems " - cwees
« Policy, funding, * 2yr. action plan e P « Academic
leadership, priority, ta plan « Individual student * Expectations &
agreement « Leadership routines
« Team meeting « social skills

schedule

District

* Self-management

Behavior Team

External Coaching Support Team Support

CBER & PBIs &

State
Leadership, Student/ Family
Policies and Background
Practices

!

District

Leadership,
Policies and
Practices

Leaders’
Professional
Development
Experiences

CBER

Louis, Leithwood, Wahlstrom, & Anderson (2010).

Student
Learning

& peis

Stages of Implementation

* Exploration
* Installation

2-4
Years

* Initial Implementation
* Full Implementation

* Innovation

* Sustainability

Fixsen, Naoom, Blase, Friedman, & Wallace, 2005
CBER

General Phases, Activities, & Outcomes of Implementation

Phase 1 Exploration & Adoption

.. . ===

* Document SC DISTRICT
priority

* Document SC PRINCIPAL
priority

* Document SC STAFF
priority

See Readiness Checklist

Phase 2 Initial Implementation

* Establish school
behavior leadership
team

* Establish school
behavior coach

* Secure staff agreement

* Participate training for
SW & CW

* Develop/implement
action plan, including
data system

' @
4

SC = School Climate
S| chool-Wide
CW = Classroom-Wide

CBER

Expected
_ Outcomes
Phase 3 Full Implementation
* Develop/implement
action plan for SW ST
implementation
* Monitor i
fidelity & student N
progress
* Develop/implement STUDENTS
action plan for
specialized behavior Ny
support PHYSICAL &
SOCIAL
CLIMATE

ALL STAFF engage in....

« Teaching, prompting, acknowledgement of positive behavior
« Precorrective active supervision

* Consistent & predictable processing of rule violations

« Greater positive than negative contacts & interactions

STUDENTS....

« Learn SW & CW behavioral expectations

« Increase positive social & self-management skills

« Increase positive peer-peer & peer-adult contacts

« Increase academic engagement & attendance

« Decrease problem behavior discipline referrals, & suspensions

Expected
Outcomes

—

PHYSICAL & SOCIAL CLIMATE perceived as....
« safer

« More predictable

* More positive

* More responsive

CBER

Teaching social

CBER

explicitly?

pehaviof




Teaching Academics & Behaviors

CBER & PBIS ..

Culture =

Group of individuals

Overt/verbal behavior
Student

Shared learning history

Differentiates 1 group from

Predicting future behavior

1. School establishes policy for
norm violating behavior

2. Kid caught engaging in norm-
violating behavior

3. Educator opts to complete
discipline referral

4. Administrator opts to
formalize incident

ODR Data Point

: CBER & reis e




Supporting Important Culturally
SWPBS Equitable Academic & Social

emphasi s Behavior Competence

OUTCOMES

Supporting Supporting
Culturally Culturally Valid
Knowledgeable Decision Making
Staff Behavior

PRACTICES

Vincent, Randall, Cartiedge,
Tobin, & Swain-Bradway 2011;

R oo & Falon, Sup.porting Culturally Relgvant
Evidence-based Interventions
CBER & pais

NG Evatunton

p—
o

Lewistj@missouri.edu
RobH@oregon.edu

Start w/
effective,
efficient, &
relevant,
doable

Prepare &
support
implementation

CBER

Cultural/Context BASIC PBIS LOGIC

Considerations

9
£ )
£

0,
S

PRACTICES

+

Implementation
Fidelity

Training
+

Coaching
+

Improve “Fit”
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